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According to c lear ly formulated resoluLions from

UNESC0, and the First  special  session on disarmament

of  the Uni ted Nat lons General  Assembly (  1978 )  ,  member

states are now to take peace educat ion/disarmament educat ion
/1\

qar inrrq ' l r r \a/  That the Uni ted States'cakes i t  ser lously is beyond

r l^"h+. nr^ciselv fh is iS One Of the 1.o2q^nq r , rhrr  ihaUw rr  )

parLicular country has I  eFt UNESC0, not only aI-Leged mal -

administrat ion,  the feudal  manners of  the men on the top,

and t tstat ismtt ,  the supremacy of  government over the pr ivate

sector,  and in the Uni ted Nat ions system of the inter-

governmental  over the non-governmental !2)  g f  course,

there is a paradox here:  most of  the schools in most countr les

belong to the publ ic sector,  i .  e.  under governmental  control ,

And governmenLs very ot ten pursue pol lc ies Lhat are f  ar  f  rom

peaceful ,  df ld even 1f  they should be peaceful ,  pursue peace

with means that are far  f rom peaceful ,  armament.  So, how

could one ever expect the publ ic school  system in anv

-^ i ,nf  
r r '  f  

^  pO in f  Of Dea.c cdrrcal ' inn n(-)qqihlrr  cnnir .21. ]  in i - ih^ +-h^ 
-^^ l^n?LvurrLr y Lv yuuuE suuuoLrvrry l - - - - - -^--u -*-LCL-Lrtg LI le masLer

A publ ic school  system in a nat lon state is predominant ly

a mechanism for the t ransmission of  the nat ional  myth:

shared rel ig ion,  language and hjsLory.  1n th is myLh, the

wars of  the past wi l l  have to play a ro1e. By the very

fact  that  a nat ion state exists and is capable of  running a

publ ic school  system, i t  fo l lows that some of those wars,

of  l iberat ion or not,  were successful .  From this i t  might

fo11ow that peace educat ion in defense of  a general ly

snnnorf ive at t i tude tO warS of  l iberat ion could be inr-ornclratedruvv

in a publ ic school  curr iculurn.  But ,  as \ ,ve al l  very wel l

know: one thing is our war of  l iberat ion,  qui te another is

the wars of  l iberat ion of  other peoples.  \ {hereas, ours was

ent i re ly legiLimate,  theirs are i l legi t imate,  subversive,

on o- i  naara. l  f  rom the outside ,  etc ,  We hear th is every day .

FI  ence, rather than the poLic ies thaL gave r ise to the

bir th of  the nat ion state,  the pol ic ies maintaining i t  in the

system, would be deemed proper for  t ransmission to the next

* 
Based on talks given at  conferences organlzed by the. educa-bion author i t ies

of the Universi ty of  Tromso, Norway ( ;Jr , r l - ry I9b4),  Kanton Zur ich (September

1984):  Sweden (Stockholm, November 1984) and Provincia di  Tor ino (Apr11

1985).  The t i t le is a play on a musical  by a late f r lend of  mine, Abe

Burrows (How to succeed in business rv j , thout real iy t ry ing).



generat ion.  After the Peace of  Westphal ia in l648 the

off ic ia l  formula in th is connect ion has been "balance of

powert t . The balance of  power thesis is nei ther qui te t rue

(a country may at tack even i f  i t  is  infer ior ,  or  i t  may

absLain f rom attack even i  f  i t  is  super ior ,  for  the s imple

reason thaL Lhere may be no mot ivat ion),  nor fa lse (of

course, power also deters,  be i t  because i t  can be used for

dafpnqp rrr  f  or  retal iat ion).  Bui :  we are not deal ing here

with peace research, rather wiLh nat- ional  myths.  and sel f -asscrt iveness.

Lt^-^^ - , t -^^r ls l rus,  wrrsrr  6overnments are admonished to launch peace

educat ion in their  schools,  the most 1ike1y outcome wi l l

be some efforL to jusci fy ba' l  ance of  power pol ic ies engaged

in by Lhat very same governmenL. In pracLice,  th is means

irrqi i  f i  rat i  nn of  armament and the whole mi l i tary apparatus,

as wel l  as pol ic ies based on certain images of  conf l ic t

format ions in Lhe g1 obal  environment held by the top

esLabl i  shmenL of  the very same nat ' ion state. Poqc o \ /pq
f  ""  t

but wi th secur i ty,  based on strength = force = sel- f -assert lveness.

0ne wonders how i t  could be otherwise? How can

a Ministry of  Educat ion come up with a curr iculum to be

taken ser lously in pr imary and secondary schools that  could

contradict  the major assumptions of  such rather heavy

inst i tut ions as the Ministr ies of  Foreign Affairs and Defense,

not to ment ion the I ' l i l i tary i tsel f? A pr ivate sc-hoo1 might

do this,  possibly aL the r isk of  losing publ ic subvenl , ions

on which i t  nr ight  heavi ly dcpend, meaning jn pract ice t i 'aE

the school  is  not that  Dr ivate af ter  a l l . And this would

be a for t ior i  the case i f '  the nat ion state is a member of

an al l iance with a super power on the top, bui l t  in the

usual  manner of  a l l iances, on the basis of  an expl ic i t

- i -^- l  j^ i f  
^-raomonf 

haf LrAur rruprrurL ob!v . . . ren governments of  the t t I  sha11

protect  you, but you shal l  be loya1 to merr var iety.  A

- ;1 i f^- ' ,  - r '^ f^m denendS [Of ; ]^  ^f  F:^^^, ,  lm Ofmrlr tary systL^.^ rLS er l  lcacy on a mtnlml

aLlegiance from the ciLizens, a mi Li tary al l jance system

exLends Lhis al legiance transnat ional ly (  not  only inter-

governmental ly) . There wi1 1 always be confJ i  cts,  d issent

from within Lhe systen,.  3ut  to br ing countervai l ing Lheor ies

and concepts into the publ ic school  system is a chal lenge
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too obvious even for r lemccrat- ic nat ion states to contemplate.

Concfusion: peace educat ion is a beaut i fu l  v is ion,  one of

those l ights shining in the f970's and ear ly 1980's,  Fadlng

away and then disappear ing when confronted with the harsh

real  i  t  v as i  ndicated above. Governrnents do not want their  my.ths expLoded;

governments run schools -  hence, lhere wi I I  be no such thing.

2.  Is peace educat ion nevertheless possible?

So much evidence points in

exact ly th is direct ion,  so much theory The real ists are

the people who see this The ideal ists oi  th is wor ld are the

people who deny i t  and cont inue pursuing age-o1d pol ic ies

from a per iod before ideologies pi t ted systems agalnst  each

other in a much sharper way than ever before (wi th the except ion

a notable one, of  the rel ig ious l /ars 
1n .Europe that led

precisely to the Peace of  westphal  iu)  !a 
)  people want to be

So, we are in a di lernma. On the one hand, there are

the demands of  the Establ ishments in our countr ies,  bui l t

into their  systems, usual ly because leading spokesmen

such as presi  denLs and pr ime minisLers may have engaged in

some fest ive occasions. 0n the other hand, there is the

despair  of  peoples al l  over the wor1d, reaching far into

governmenLal c i rc les,  including the heavy inst i tut ions

menLioned above, Lhat the pol ic ies on which peace is supposed

rn ha hccar l  5 imOlV dO nOL work Pcnnlg See iL befOreLvvr

researchers do, and researchers before the pol l t ic ians:

of fensive weaponry in a country wi th even the most "p"uceful"

intent ion of  secur ing peace through a guaranteed capabi l i ty

of  retal iat ion tends to st imulate equal ly of fensive weaponry

in thc other counLry,  again possibly wiLh exact ly the same

mof ivaf ion :  the resul t  is  an arms race: then fear sets in!qL+vr,  
t

and there is an ef for t  to control  the arms race, even to

undertake some steps in the direct ion of  d isarmament;  a l l

of  these ef for ts fa i l  in the sense that the total  destruct ion

potent ia l  is  not at  a l l  reduced, only some weapon systems

are given up, wi th others more than subst i tut ing for  theml

then Lensions, even confronLat ions,  come into Lhe pi  cture

along the edges of  systems in conf l icL and f inal ly the

resul t -  is  there:  a ma' tor  r" l i )

Governmentsinformed, ?f ld have a r ight  to be informed



want to indoctr inate,  and so do the more aggressive peace
/6\

movements. \* /  The lat ter  may be as convinced in their  one-

facLor theory ( tota1 disarmament,  one-wor1d governmenL,

cooperat ion across al l  borders )  ,  as the governments in theirs

(  ha I  ance oF nor,ror r tha I  anndr SOmetimeS meani no rnn r  i  I  r r r r  l i  k€\  uu r  urrLL ,  vu 
'  lJor 

r  L l

in mechanics,  qui  te of ten meaning "super ior i  ty ' l  I i  ke in shop-
l l  I  r  l l  \

kecnrno -  nclno in thc l l2^t" ' tu LULN 
/ .

D^LL -^- ! i  ^^ tAr/  hpuULl l  Pdl  LLcJ l l ,u j

equal 1 y convj  nced that peace depends to a large exten t  on

how successful  they are i - , r^r+- j -^r  j - .  ,1.-  (6)
rnuocrranaLlng Lne young. ' ' ,

AL this point ,  a disLinct ion impl ic i t ly  made use of

above should be brought out more expl ic i t ly :  isn ' t  there

a di f ference,when discussing al l  oI  th is,  between a dictatorship

and a democracy? I th ink there is.  and I  th ink i t  should be

seen as crucial  in the whole debate,  a l though the di f ference

is more important in the rhetor ic of  dernocracy than in oui^ sad

real i ty.

In a dictatorship,  we would assume t tpeace educat ionrt

to be governed by the fol lowing f ive pr inciples:

-  a government would evaluate the curr iculum, and decide

- only "of f ic ia l"  peace movements would be invi ted

to parLic ipate in th is process -  not  "dissidents"

+l-^ to the basic 0uest ion:  
t thow 

to achieve-  Lt tc dt lSwgl J Lv Lr lg udJaL

peacetf  would be given in advance and be in l ine wi th

Elovernmental  pol ic ies

- the basic assumptions would not be considered

debatable;  learning, not discussion is encouraged

- the whole exercise would be surrounded by an

atmosphere of  nervousness, anxiety.

main considerat lon of  the Establ ishment would be how

to guarantee,through "peace educat ion?t,  that  thc young generaLion

" i  I  I  n^!  ^-1- '  come to the same conclusions as F-hose n- ^k ' l  "wrff  r rvL urr fy uvi l lE Lv Ll le Dor lE LUlrLruDfu___ / I  cSul l td.uly

held hv the estahl ishment-  but even on the basis of  the same

Dremi ses -  suc-h as t tour exDeriences in the Second world wart t .Y- "  "

I f  both prernises and conclusions are the same, the indoctr inat ion

is much more complete than i f  only the conclusions coincide:

there wi l l  a lways be the r isk thaL new premises mighL disturb

I  r l  g



fho l -hnrrohf c\ ' - f^m a-.1 h\ /
- /sLel i l ,  at lu rJy some

dif ferent conclusions.

be seen as warranLing

I ' IL^!  +L^- "rrr ld \ r /A cynr ' r - f  of  Deace educat ion invvl l4L,  L l lg l l t  wuuLu wg c^P(:LL 
r-__

a damne rqe v? Before we discuss the answer,  which obviously

j  s Lhe negat ion of  the f ive poinLs just  g iven, sorne ref lecL-Lons

on the nature of  democracy might be in order.  0f  course,

democracy is much more than a system of elect ions and a

way oI  selecLing Lhe leaders of  the country,  making Lhem

rcsnonsihle f r r  I  he neonle indirect ' l r r  thrnrroh iho
t  u rr  r

mechanisms oI  par l iamenLs. ' lh is is only par l iamentocracy.

Democracy, in my view, has very much in common with the

scient i f ic  research process. Good research presupposes that

concLusions are not given in advance, and that any assumpLion

can be quesLioned; so does good denocracy. But the

dif ference is also basic:  research is and remains el i t is t

s ince very speci  a1 sk- i  11s are needed rvhereas democracy is

based on the assumption that everybody can part ic ipaLe in

Lhis community of  peopl  e engaged in search and re-search,

-1 ' '^"  {^"-  ts^ ' i -^-^"^ * l te condi t - lon of  Lhe maior i lv  ofdlwdyJ d{t I ruuD LU rr i lPrv\s Ll ls uvr luaLautt , -  - - - -J----J v!

the members,  potent ia l l lz  of  a l l . Tt  is  th is nart icular
I , "^

^^-^^i , - '  ^c J^mn. rA,-v which makes i t  nossihle hn ad i r rg l  LheLdPdLrLy uL uci l ruLLaL.Y wrrrLlr  r r rq^ur lu yvJDrurg Lv qu-Jua

corrrqa rr l  chr^^^ 6^+ ^^ r  "  the sneed brr t  a lso the d ' i  recLion
- . .Jr l6c 

t luL vrrr-y -r  . - . -

L- .  . .L i^L ^ ^^^i^+. .  r -^. .^ l^  throrroh the qaair l  1-- .1 
---Dy r^/nrcn a socrety Lravers _-----o.^ -oc1ar ranGScape, 1n

L i  ^  + 
^ -  

. ,r l rsLUr J i . A change may be Ior Lhe better or for  Lhe worse,

There is no bui l t  in guarantee that the course chosen by the

-^ i^- i  +. ,  ^Cr.urdJUrrL 1, ,  oru€r an extensive debaLe, necessar i ly  is better

For Fhe neonl  e as a whole than the course charred hv

poverninp el iEes.
b" ' -  b ---

But to th is another argument can be

added: peopl  e grow in the process of  partrc ipaLing in communi Ly/

soci  ety . /  wor ld af fa i rs. The cLral lenges work on ther ' . ,

Vol ta i  re once proposed a very imporLant argument in

favour of  monarchy :  in order to arr ive at  wise decis ions,

al l  that  was needed was to educate one person, the monarch,

whereas in a democracy one had to 
"Ou.utu 

qui te a Iot  of  people

the whole demos. Peace educat ion is that  educat ion for  the

2 qrrr- ictrr  in the wor ld qvsfem- and i t  is  anJiuuurrr t

of a system that wants to refer to i tsel f  as

^^-+j^ i^^r  i^-  OfP O r  L r  I  a P O L r  V ! l

indisnensahl t r  nart



a democrac y.  0f  course ,  Vol ta i re is r ight :  educat ion of

the monarch costs much less and educat ion of  the funct ionar ies

in the Minlstr ies of  Foreign Affai-rs and Defense only a 1i t t1e

bi t  more, being only a quest ion of  a couple of  hundred, at  most

a thousand people.  Peace educat ion involves educat ing not

only thousands but mi l l ions of  people.  But i t  is  d i f f icul t  to

see how democracy can funct ion wi thout.  Unless,  that  is ,  that

one accepts what so many people seem to accept:  democracy may

be acceptable for  domesLic,  buL never Ior  foreign pol icy,  not

to ment ion wor ld pol i t ics -  the lat ter  is  for  the selected few,

for the el i tes,  for  the special ists,  the in i t iated, And this

not only because i t  1s so "di f f icul t ' r ,  but  because there are

basict t interestst t  at  stake, some of them even secret ,  presumably

because Lhey don' t  easi ly survive exposure to dayl ight .

The negat ion of  the f ive points ment ioned above would

lead to a process for elaborat ion of  a curr iculum where al l

k inds of  organisat jons wi th in a counLry would part ic ipate IogeLher

i  nc l  r rd i  no thc minisLr ieS ment iOned and the more aaar eSSive

peace movements. The debate would go "pnb1ic",  become accesslble '

The resul t  would be a curr iculum with no conclusions given in

advance, and with an invi tat ion to the students to quest ion

al l  assumptions. In other words,  denocracy as a resea

process. And rather than hei  np sr l r ro"-r^r  L- '
- - - . .o unceo oy nervousness,

the whole process should be one of  del ight ,  of  explor ing together

the processes of  wor ld pol i t ics in general ,wiLh peace as Lhe

goal  of  Lhose processes in parLicular.

0I  course, th is is easi ly said,  but  not so easi ly done as

so much of  what might enter the curr iculum is t tcontroversial" .

I  have encountered that word very of ten,  and af ter  some study

have come to the conclusion that i t  stands for somethins in

which the Establ ishment does not apree. A 
l l .nnl  

rA.roaarr l l

dif fers f rom the more plebeian "disagreementr ' -which ordinary

people might run into-by having the Estab, l ishment as one party

lo the disapreement. Disagreements can be handled by the

Establ ishment te111ng who's r ight  .  A controversy is much more

problemat ic s ince there is even an elernent of  subversiveness



about i t ,  and there is no super-Establ j -shment that  can pass

the I j  na1 judgemenL. Hence the obvious way out:  the

EsLabl ishment imposes i ts v iew, puts i ts stamp on "peace

educat iont t  as t 'nat ional  secur i ty educat iont t  and the resul t ,

even in the best of  democracies,  is  remarkably s imi lar  to that

of  d ictatorship.  The only di f ference might be that the 1eve1

of nervousness is even higher .  Af ter  aI l ,  there are some

soft  str ings in democracy establ ishments,  some democrat ic

incl inat ions,  even some elements of  bad consciousness.

However,  there is another way out that  should be

pnt i ro lv a.eontnhla nraeiqplrr  in a dom^.ra. \ t  Af tor
r ,usufu,  t , rL l rusl j  surveylng

the whole area to be covered under the heading of  peace

adrre al* inn thp n2rt  ipq Anoqoad in tha nr,qL!v1r,  y-ocess may even agree

as to what is controversial  and what is not conLroversial .  In the

lat ier  \^ /e might include such ideas as the history and

geography of  warfare s ince the S econd world war,  the history

and geography of  the arms race, the resul ts or non- resul ts

of  d isarmament conferences, informat ion about internat j -ona1

organlsatrons, guides to important theor ies of  peace. of

development,  of  human r ights -  just  to ment ion some examples.

I t  might not even be di f f icul t  to commission books in these

areas, assuming that they should be as informat ive as possible,

wi th no unsol ic i ted comments f rom the authors,  just  g iv ing

facts.  The theor ies of  any contemporary peace research may

be surrounded by controversy,  but  what of  the theor ies of ,  s?y,

Immanuel Kant or Bertrand Russe1l ,  or  Buddha, or Jesus Christ

for  Lhat matter (al though the latLer may be more p.obicmat ic,

because i t  may turn out that  he had no peace theory)?

Equal ly important,  however,  is  a l is t  of  _c_o1Ltgl fJf f_ ig]

topics,  but  even on that l is t  the part ies might agree. Do

balance of  power pol ic ies lead Lo peace or war,  and under what

condi t ions? Do disarmament conferences lead to disarmament

or armarnent.  and under what condi t ions? What about the

pol ic ies of  our own government,  are they peace pol ic ies or mainly

war pol ic ies? Where are the roots of  peace and rvar to be

-Located? Are they inside persons, in their  genet ic or personal i ty

const i tut ion;  between persons in their  re lat ions in such

important inst i tut ions as fami ly,  school  and rvork;  inside
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societ ies,  in their  c lass sLrucLure or po1 icy-making

structure;  between societ ies in the r{AV internat ional  re lat ions

are run; wiLhin regions, parLicrr lar ly regions ha.r ing Lhe

same civ i l is : t i ' - rn al ' .1 bu'1t  into the coi ies of  those civ i l lsat ions

between regions as f  cr  instance in the East-V/est  or-  North-South

relat ions;  or  wl th in the wor ld system i tsel f  in the way

internat ional  organisat ions tending towards wor ld government

are constructed? The reader wi l l  of  course sense that these

categor ies Co not necessar i ly  exc-Lude each other,  and probably

himsel f  have sone ldeas where the source of  war and where the

source of  peace might be located, or rather have their  point

of  gravi ty (hint  to the reader a peace researcher:  i t

may not necessar i ly  be aL Lhe same place !  )

The way out is Lhen very s imp 1 e:  Leach the non-

controversial  in the nore c lassical  school  manner:  leave the

controversial  topics to debate ! h 'hat  could be more democrat ic,

what could be more in l ine wl th l ts edictsof  rat ional  d iscourse

and search for solut ions than simply having teachers enter

the classroom with some mater ia l ,  much of  i t  cut  f rom newspapers

even from the same dry,  present ing di f ferent v iews for the

students and then have the sl -udents deba*,e wi th the teacher

Dart i  c i  nat  i  np nl  aUi n- r -ha di f f icU' l  t  r . r fe of  Di .esenF, ns honesL, l  , . .LUr6r Prue

his or her own views and at  the same t ime animat lng t -he debate

(the latLer is probably best done precisety rv l :en the is honest

and ccmes out wi th his/her own posi t ion).  The students mi lht

then make a report  r  possibly comc to F conclusiorr ,  possibly

conclude that there is nore than one conclusion, and so on.

0f  course, in th is process many things rv i11 be said

that are not necessar i lv  p leasant to establ ishment ears.

' fL^ ^- i ! - .  
lr 's  eop@LLLJ to LoleraLe ant=,  ro let  iL happen even in publ lc

schools,  seems to be a rather i  mpor Lan t  benchmark of  democracy.

^^r 
:L . i^  ise- lv Al  th is ^^ j - !  +L^+ r  ^-  +i^^r .  I  haVenl lU IL I5 PTULLTLL_y uL PUrrrL Ll ldL I  d l l l  

-LUIJLILda

Breat doubts that  i t  wi l l  happen.

i tsel f  wi l l  necessar i ly  intervene.

\ l^+ ! l -^+ +1-^i \oL rnar Lne government

P,,  F 
^ 

F 
^^ 

r^n ts 
^uuL 5r vuPJ vr Pol  srrLD r taJ,

simply because they disagree with something that someone has

'-^:A r ' -^ ' - ' ; -^  that  the disaareement is at  the same t ime aJdIU, Nl lUWfl t ts Ll loL Llrs uLJoo- --

controversy,  and that for  th is reason they wi l l  be protected
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or aL leasL not aELacked by the governmenL i f  Lhey come

orr l  ' i  n Fhe oDen at tackinp the f  eachers- lhe schools-  whereb ""

the " incident"  has occurred (such as quest ioning the nuclear

pol icy of  NATO in a NAT0 country or the rol-e of  the Red Army in a WTO

'\COUOtrfV rr
" . t

And that,  of  course, might make one turn Lo pr ivate

schools,  presumably less vulnerabl  e to governmental ,  expLic iL

or impl ic i t ,  pressure.  0ne such school ,  perhaps one of  the

best secondary schools in Europe, the Ecole Internat ionale

de G6nAve. sta r ted a nrosramme in wor ld oeace stucl i  e.  
(7)

wel  I  endowed with a grant f rom a LransnaLiona L corporaLion

The programme seems Lo be of  only one-year durat ion,  possib ' l  y

evenbeing el iminated, possibly due to some kind of  pressure,

some kind of  fear that  th is is too controversial . Of course,

the school  is  a special  one cater ing to internat i -ona1 civ i l

servants (most of  them in the U.N. system),  and the funct ionar ies

of t ransnat ional  corporaL-Lons (wiLh headquarLers in the Ceneva

ArFA hrr l  n l  qn el  qewhorc)
t  uuL Where the former might be in favour

of  a relauiveLy open debaLe, the lat ter  might noE. But how is

i t  possible,  Loday, to discuss anything of  re levance to peace and

war wi thout being able to look into the role played by inter-

nat ional  capiLal?

Another possibi l i ty  might be Rudolf  Steiner schools

found al l  over in the First  World countr ies.  The character ist ic

f^^+,. '^^
a cd uur g is  the encourapemenF. oF dehatc of  scl  f - :  wi l  rcnessu e uu L u t

of consciousness of  what goes on. The pradrrates f  rom suchb_ . . -

schools tend to be perhaps somewhat short  on very concrete

knowledge, but exLremely Iong on three rather important aspects

of learning: a sense and grasp of  aesthet ic dimensions, abi l i ty

to IormulaLe and verbal ise,  and a burning desire to learn more!

^ -L^-+r^a' i  n^ however i  s that  the school  s hei  no t ' i  ed to Rudol fn >l lvI  LLvl l l I I r6,  r rvwLvLr t  L l rqL Lt ls JUrlvvLr

Steiner and his ideas not only of  pedagogy but also of  cosmology

^-r  ^^^i^+. .  r iohf  he hendinannar l  h, ,  Of the weaknesses Ofdl lu 5uLIeLy, l l l r6rrL us rrorrurLoyPEu uy ur lc

LhaL part icular genius:  he had fascinaLing views on nature,

L'--^-  L^i-^^ qnr- iet ics r ln ^"r !"-^ ^.^J nr l f  nnlrr  rp l io inn hrr tl lu l l ld, l  uEI l lBS, LulLuIEr-  d l lu l rvL vr l fJv lEr lo----

certainly also language and art  -  but  very 1i t t1e at  least  that

I  can discover of  insighg or inLerest  or  inLeresLing thoughts
1a)

about Lhe world system)" '  In addi t ion,  the schools,  br i  l l iant Iy

organised and also f lnanced, moy cater to the interests of  the
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middle-c1ass

incl inat ions

interested.

bourgeois ie wi th

more than to the

esoter i  c,  hal  f  - re l  ig ious

pol i t ical ly conscious and

3. Concluslon let  us t r .y !

And vcf  in sni te of  a l l  Lhese di f f iculLies- neace
J"",uu:ur9u'

educat lon is dest ined to come. The school  system cannot

in the lonper run close i tsel f  Lo maLters of  ma ior  i rr  utr  crose .LLSert  LO matte_ _ . - ._J__ _.nportance

for the populat ions aL large as wiLnessed by the extenL and

the depth of  the peace movement of  the 1980's,  not  only in the

First  Wor1d, but also in the Second, the Social ist  countr ies,  World.

Peonle s imnlv want to know more about peacemattersJf

the school  doesn' t  of fer  any opportuni ty for  more knowledge,

quest ions and ans\{crs,  debate,  Lhen the parLy Lo suffer mosL

wi l l  be the school  i tsel f ,  and those running the schools,  the

nrrhl  i  c  Al l  t .hnr i t ies.  In a democracy, people wi l l  f  ind thelr

knowlcdge elsewhere. in a process thaL has come parL_icular ly

far in the Federal  Republ ic of  Germany with i ts almost j -ncredible

product ion of  books and magazines in th is f ie1d, easi ly avai lable,

^-^ ' l , ,^^A ywhere and consumed everywhere, contr ibut ing to

, rar , ,  h inh 1o'olc of  insioht in the DoDl l laLion aL 
' larpe 

A levely"y"

often much above the 1evel  found in Establ ishment c i rc ies.  even

among governmental  funct ionar ies who should know better! .

This mav e\ /en be the best wav of  leern' i  no:  i t  is  educat ion

rather than school ing,  wi th no publ ic author i ty,  no of f ic ia ldom

having been permibLed to spray- i ts layer of  dusL, iLs greyness

over books that have passed the f l l ters of  the ministr ies of

educat ion and been proclaimed sui table for  innocent youth.

But the t rouble is that  the school  wi l l  look anachronist ic

i f  th is chal lenge is not taken ser iously.  And democracy wi l l

suf fer  From noL legiLimising the concern wi th peace and Lhe open

debate that is the condi t ion for  th is concern to be processed

in the direct ion of  pract ica!  but  a lso innovat lve,  peace pol ic ies.

I t  is  not  so much that in a school  set t ing people wi l l  develop

new or better ideas. Rather,  the point  is  that  when the school
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withholds i ts stamp of  approval  f rom this subject  of  concern

the publ ic might draw the conclusion that the f ie ld is st i11

off- l imi ts and one had better not engage in i t . The same

oF corrrsc annl ies to the r ln iversi t ies:  the moment Lhev havevvsr v!  
t

a chair  of  peace studies,  thaL f ie ld becomes "recognised" and

people react to i t  in a di f ferent manner,  even i f  what comes

out of  the holder of  that  chair  may be pure nonsense.

Then, at  the same t ime, i loy one not also hope that the

teaching of  peace educat ion could contr ibute to something more

ihan leoi t ' ima^r '  6^+ ^-1" +o edrrcaf ion brr t  Dossiblv even tourrrruLJ r  r rvL vrr f j  Lv uLrvr l i

a modicum of that  scarce commodity,  peace? I  th ink yes,  and

both at  the 1eve1 of  the pr imary school  and the secondary

school ,  not  only at  the universi ty 1eve1.

In pr imary school ,  one would probably be less concerned

with the detai ls of  post-second world war history (or longer

histor ical  perspect ives,  for  that  rnatter )  ,  more concerned with

what is c lose Lo the pupi ls in space and t ime. Marrho f  ho

focus should be more on conf l lc ts and thelr  resolut iorr . And

rhov ara nrrma' :OUS: in IamiJy,  at  SChOOI -  i f  nOt yet  aL wOrk,

because of  the way our socieLies t ry Lo keep chi ldren innocent

hv kcen' ino thc- r*^-  'hc worknlar-F ^^ r^-^ ^^3sible.uJ NssPfrrB Lrtgl l l  owoJ L!ul l l  LrrE wvlNPadLE dD fut I6 d5 PUi

The teachers shoul  d be equ- i  pped wiLh insights in conf l  ic t

f  hcorv Af f  he ' inf  r2-nprcnnal-  inter-nersOnaI and tO SOme eXLenLJ*- ' r | ruvrr" ,"

int ra-societal  levels -  Ieav- i  ng the inter-societal ,  intra-regional ,

inter-regional  ano inLra-gJobal  to secondary educat ion.

(The readcr wi l l  recopnise the boxes made use of  above for the

possible locat ion of  the sources of  peace and the sources of

Special  emphasis could be on the roots of  conf l ic t ,

on their  expressions in at t i tudes and behaviour (  pr"ejudice and

hatred, discr iminat lon and violence);  and var ious processes

of conf l ic t  resolut ion.  Very quickly,  the teacher wi l l  recognise

his/her own needs for conf l ic t  theory in order Lo engage in

better conf l ic t  pract ice,  and also discover the extent to which

conf l ic ts tend to be swept under the carpet,  not  only in the

fami ly and the school ,  but  certainly in the workplace -  the lat ter

colnciding with the school  for  the teachers. Tho nrrrnrrsp

is  to show the lower 1eve1 members of  the systerns a smooth
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Iy admit t ing major problems or conf l icLs

lut ion is already at  hand.

is is the c lassical  way of  non- learning, of
(q) 

"  
(1o)

to be, ' -$1 not tapping the capaci ty to learn. '

ould be for teachers and students to come up

of conf l ic ts,  f rom some of their  own personal

ven conf l ic ts that  st i11 hurt .  Dut them on

era11y speaking, of ld djscuss solut ions.

s should be done a number of  t imes before

areful ly t r ies to draw concJ uslons, Lo sysLematise

Conf l ic t  consciousness should lead to a much

tory of  conff icL resolut ion proc"""uLl Ibna hence

mature human beings, pr€cisely the mater ia l  out

er democracies can be made -

ondary schools,  o i re might go furLher,  h igher

rarchies of  social  complexi ty,  fur ther away from

now, into social  and world spaces. There wi l l

mater ia l  aval1ab1e from history and "c iv ics",

be more than enough to discuss. One part icular ly

se might be counterfacLual  h isLory:  whaL might

e to save the Roma n Empire,  i  I  you consider Lhe

hwhi le? Whas might nave hanDened i fFranz Ferdinand

11ed to Sarajevo ? What shoul  d the countr ies around

have done in the 1930's? A less dogmatic,  less

w of  h istory might lead to higher 1eve1s of  social

and social  imaRinat ion is also the mater ia l  out  of

r ret i r ra no2.a OOliCieS Can be made.t /vuLU t

highest level  oI  the gymnasium/Iycee, c lose to Lhe

^nA 
mioht a\ /pn diqcrrqq nrr i ' | -o .nmnl- ieatad nrnhlomq.Lv"rP yLvu

qrrr f  zca tAro

before the so

But th

n6t lcqrnino

Much better \ . t

. , i  rL ^1^-wILr l  gIdurPrgJ

qi  t r rqf  i  anq a

the table 1i t

Ah/l  
- - . 'ha 

l - l - r i

the teacher c

^-.1 ^- i  -^ol tu vr  6@rrfDg.

hrnador rAnpr

to much more

of which bett

In sec

, rn i  n tho hi  o

the here and

be suff ic ient

there should

useful  exerci

have been don

effort  wort

had not t rave

Nazi  Germany

amni r i  e a ' l  r r i  o
" . . , t , '

i -^^ i -^+i^-
r l i ldt j l l rd Lfur l ,

which constr

At the

hreeqlnt t rSqf

how would you conduct a dlsarmament conference r^rhere two

n^,^rarq oaeF'  have three weapOn SyStemS with di f ferent Drof i les

as c.rpposed to a conference where three powers have two di f ferent

weapon sysrems with di f ferent prof i les? One wants super lor i ty 
'  

one

^ r  assure the reader that  d isarmament negot latorspar l ly i  r  LdIr

have not been trained that wBy, but approach the matter in an

amateur ish manner ,  wi th the secur i  ty interests of  their  own

na Lion on top of  thei  r  mi nds. Sone men Lal  preparat icn mi ght help.
t
lThen, ver.y important ly:  how do these problems look
I

-J



IJ

f rom the point  of  v iew of  d i  f ferent c iv i l isat ions? why

are there m'Jre i  ars in Chr ist iani ty and Is lam than in Buddhism'/

why are Eskimos so peaceful? what would a wor ld of  Buddhist

Eskimos look l ike? Twelve years at  school  should have given

the students more than enough mater ia l  to ref lect  on such

issues, peace educat ion can then dernand of  them that they

should even ref lect  in a mature goal-directed manner.

Provided peace educat ion is not used for indoctr inat ion,

by the Establ ishment or by the peace novements through over-

eager teachers,  we might in some years get a reservoir  of  people

with increased awareness and increased cur iosi ty.  They w1l1

certainly not have the answers to al l  these problems, as 1i t t1e

as we have in peace research. What we have in peace research

is more the knowledge that convent ional  wisdom is more convent iona-

than wise, and usual ly blatant ly wrong and sel f -serving, thao pos-

i t ive i -deas about what to do. 0f  course. th is alone makes

many people feel  that  peace researchers are ideological ,

precisely because Lhey reject  whaI is convent ional ly held Lo

be true. When convent ions are backed by very sol id interests

as in countr ies t ied up in al l iances to super-powers (not to

ment ion the super powers themselves),  or  heavi ly mi l i tar ised

countr ies,  then there wi l l  be di f f icul t ies,  not  only for  people 's

educat ion but also for  peace research. For that  reason, of

the four countr ies r  know personal ly,  in terms of  the ef for ts

to br ing peace educat lon into the schools,  r  would have doubts

about the NAT0 members I ta ly and Norway, and also about

Switzer land. I  would be much more opt imlst ic about non-al igned

Sweden, also because the mi l i tary play a much less domlnant

role in the social  format ion than is the case in Stvi tzer land..

I  th ink i t  would be very di f f icul t  in the f i rst  three countr ies

ment ioned to come up with an analysis in publ ic schools of  the

conf l ic t  format ions in which their  country 1s somehow embedded

that would not end up with Establ ishment conclusions. ' , r t  misht

be qul te possible in Swecien to do exactJ-y that .

However,  regardless of  how intr icate af1 these prol- '1enls

are:  let  us go aheadl  We do not have the answer ro

al l  the problems indicated in th is paper,  not  to ment lon roo many
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probrems not Louched upon. T; le only wa,;  of  ger. ing i r r : ipht

rrr to the problem is through Dract i -e.  And the ha11 is in the

court  of  the min,Lstr ies of  educat ion.  I t  has been placed there

noL only by popul .er  movem,.nt . ;  in general  and peace movements

in part icular,  buL also by inLer-governmerrta-[  organisaLiolrs of

major s igni f icance. 1t  is  now for these rninistr ies to

take rrp the chal lenge. And sooner rather than fater.  oecause

many are now watching rather eager ly what does or does not haooen. .  .


